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Ledyard Public Schools 

Statement of Philosophy: Social Studies K-12 Curricula 

  

“With the entire scope of human experience as its backdrop, the content of social 

studies consists of a rich array of facts, concepts, and generalizations. The way to 

tie all of this content together is through the use of compelling and supporting 

questions.”—C3 Frameworks for College, Career, and Civic readiness.   

No discipline prepares the nation’s young people for success in college, career, 

and civic participation, more than social studies.  Social studies education involves 

interdisciplinary instruction and benefits from interaction with and integration of 

the arts and humanities. Specifically, “meaningful and relevant social studies 

education integrates the study of civics, economics, geography, history, and the 

other social sciences through an inquiry-based instructional approach that is 

grounded in rich state, local, national, and global historical content.” (Social 

Studies Position Statement SDE, 2008).  

Social studies is composed of deep and enduring understandings, concepts and 

skills from various disciplines.  Given this vast array of content and skills, inquiry 

based instruction will be used as an organizing principle around which students 

may access the diverse content of social studies and begin to make sense of it for 

themselves.  Inquiry should guide the teaching of social studies at all levels.  

Inquiry-based instruction and skill development are the emphasis of this revised 

social studies curricula and work in the service of helping students to discover rich 

social studies content. Furthermore, social studies as a discipline, naturally 

integrates key reading, writing, analysis, speaking and listening skills that are 

outlined in the Connecticut Core Standards. These standards are integrated into 

the K-12 social studies curriculum and identified at each grade level.   
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How does Ledyard define inquiry? 

Inquiry is defined as a way of seeking information, knowledge, or truth through questioning.  Inquiry is a way for 

a learner to acquire new information and data and turn it into useful knowledge. Inquiry involves asking good 

questions and developing robust investigations from them. Inquiry also involves considering possible solutions 

and consequences. A third component of inquiry is separating evidence based claims from common opinion, and 

communicating claims with others, and acting upon these claims when appropriate. Questions lead to gathering 

information through research, study, experimentation, observation, or interviews. During this time, the original 

question may be revised, a line of research refined, or an entirely new path may be pursued. As more 

information is gathered, it becomes possible to make connections and allows individuals to construct their own 

understanding to form new knowledge. Sharing this knowledge with others develops the relevance of the 

learning for both the student and a greater community. Sharing is followed by reflection and potentially more 

questions, bringing the inquiry process full circle. 

 

 

The Inquiry Arc in Social Studies 

The revised Social Studies Curriculum now includes an inquiry design model for effective teaching and learning, and 

demonstrates how teachers can apply this model in their planning and delivery. Drawing on the Connecticut 

Elementary Social Studies Framework and the College, Career and Civic Life (C3) Framework for Social Studies 

Standards (National Council for Social Studies, 2013), the curriculum incorporates critical instructional shifts, and 

include: 

● Inquiry should be the primary form of instruction in all social studies classes 

● Students and teachers should craft investigative questions that matter 

● Teachers should establish a collaborative context to support student inquiry 

● Teachers should integrate content and skills meaningfully 

● Teachers should help students articulate disciplinary literacy practices and outcomes (thinking, 

reading, writing, speaking like a historian, like a geographer, etc.) 

● Teachers should provide, and help students communicate conclusions and tangible opportunities to 

take informed action 

http://www.sde.ct.gov/sde/lib/sde/pdf/board/ssframeworks.pdf 

http://www.c3teachers.org/wp-content/uploads/2014/10/IDM_Assumptions_C3-Brief.pdf 

 

The social studies curriculum is designed around the Inquiry Arc of the C3 Framework. The Inquiry Arc highlights the 

structure of and rationale for the organization of the Framework’s four Dimensions. The Arc focuses on the nature of 

inquiry in general and the pursuit of knowledge through questions (College, Career and Civic Life (C3) Framework for 

Social Studies Standards, 2013). The four dimensions below center on the use of questions to spark curiosity, guide 

instruction, deepen investigation, acquire rigorous content, and apply knowledge in real world settings to enable 

students to become active and engaged citizens in the 21st century. 

http://www.sde.ct.gov/sde/lib/sde/pdf/board/ssframeworks.pdf
http://www.c3teachers.org/wp-content/uploads/2014/10/IDM_Assumptions_C3-Brief.pdf
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http://www.socialstudies.org/sites/default/files/c3/C3-Framework-for-Social-Studies.pdf 

 

 

Specific notes to teachers addressing all of the units of studies 

● In every unit, it is critical to engage each dimension of the instructional arc and provide students 

with opportunities to communicate what they learn in relation to what they wonder. While 

strategies and activities may vary among teachers, the essential elements of focused inquiry should 

drive the instructional planning. All inquiries should be linked to the compelling question which 

should be the same for all students within each grade level. The units are “living documents” as 

teachers will have the flexibility to use resources that support the interests of their students. 

● For each unit, as teachers find additional “Suggested Instructional Activities” in Dimension 2, those 

activities must align directly to the supporting questions which are linked to the content. Additional 

Featured sources should also be linked to those same supporting questions. 

● Teachers will utilize the formative assessment process within Dimensions 2 and 3. If the 

assessment included in the unit does not meet the student needs, grade level teams have the option 

to make necessary revisions. However, these assessments should, again, be linked to the supporting 

questions. 

● Grade level teams also have the option to make revisions to the summative assessment and taking 

informed action of Dimension 4 if the assessment included does not meet student needs. 

 

 

 

 

 

http://www.socialstudies.org/sites/default/files/c3/C3-Framework-for-Social-Studies.pdf
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Component/Purpose Explanation 
Compelling Question 

Frames the unit of study 
Compelling questions were developed by the Social Studies Curriculum 
Team. These are open-ended, have more than one correct answer, can 
cross disciplinary ‘lenses’, and time periods.  These should be thought-
provoking and intellectually engaging in nature.  At the end of the unit, 
teachers may choose to incorporate a summative task that will answer the 
compelling question. 

Staging the compelling question 
Builds student interest 

In staging the question, teachers need to create an instructional space in 
which students are able to find merit,relevance, and interest in the 
investigation. The Question Formulation Technique is one way teachers can 
engage students in convergent and divergent thinking while generating 
student interest and tapping into student curiosity. 

Supporting  Questions 
Develops the key content 

These questions focus student inquiry into specific disciplinary concepts or 
lines of inquiry.  They are more specific in nature than compelling questions 
and often have more direct, concrete answers to them.  

Disciplinary Concepts 
Provides the Disciplinary grade level 

content 
 

Content can be used as a tool for addressing a particular line of inquiry 
(supporting questions or compelling questions or both).  Depth of content 
depends on its relationship to the line of questioning established by the 
teacher and students.  

Strategies and Activities  
Guides the opportunities to learn 

content using various learning 
protocols (i.e., fishbowl, small group, 

debates, etc…) 

Suggested strategies and activities were generated by curriculum teams as 
tools to engage students in inquiry and align to Connecticut Core Standards 
and the Connecticut Elementary Social Studies Framework. 

Featured Sources 
Provides opportunities to generate 

curiosity, build knowledge and 
construct arguments 

These sources were compiled by curriculum teams and include additional 
readings, links to digital sources and extension lessons which can be 
adapted to fit grade level instruction. Students are expected to read these 
sources to help them then complete the formative assessment. 

Formative Assessments 
Demonstrates understanding of the 

supporting questions 

These assessments were generated by curriculum teams and designed to 
evaluate student progress and inform further instruction.  This is list should 
be considered a living document and changed based on student and 
teacher needs. 

Summative Task 
Demonstrates understanding of the 

compelling question 

These tasks were created by curriculum teams to demonstrate student 
understanding of compelling questions, supporting questions, disciplinary 
concepts and evaluate student skill development. 

Taking Informed Action 
Offers opportunity for civic 

engagement 

Taking informed actions include a range of venues and a variety of forms 
(e.g., discussions, debates, policy analyses, video productions, and 
portfolios). The manner in which students work to create their solutions 
can differ. Students need opportunities to work individually, with partners, 
in small groups, and within whole class settings. Through these actions 
students apply what they learned through focused inquiry to real world 
civic actions. Taking Informed Action is not always going to be about the 
particular content, but rather the larger implications it has on the human 
experience. 



 

Grades K-2 Social Studies Units of Study 

 

 

Grade 
Level 

Content Study Unit 1 Unit 2 Unit 3 Unit 4 

K Me and My 
Community: 
Home, Class, 
School and 
Town 

Being A Citizen 
 

CQ’s 
Why is it important 

to learn to work with 
others? 

Why do we need 
rules? 

Citizenship in 
the Community 

 
CQ 

What makes a 
community? 

Diversity and 
Culture: Using 

Evidence to Learn 
About our Past 

 
CQ 

How do our 
communities and 

the people who live 
in them change 

over time? 
 

The Impact of 
Geography on My 

Life 
 

CQ 
How does weather 
and climate affect 

how you live? 

1 Community 
Beyond My 
Neighborhood 

Perspectives and 
Diversity in Our 

World 
 

CQ 
Why is it important 

to be an active 
participant in the 
communities to 
which I belong? 

 

The Way We 
Live Today 

 
CQ 

How do needs 
and wants affect 

how we live? 
 

Using Evidence to 
Connect the Past 
and the Present 

 
CQ 

How do our past 
actions in our 

community still 
influence our 

community today? 
 

The Role of 
Geography 

 
 

CQ 
What do maps tell 

us about the 
communities we 

belong to? 

2 Making A 
Difference: All 
People Make a 
Difference 

Perspectives and 
Diversity in Our 

World 
 

CQ 
Why do people have 

different views about 
what is good for my 

community? 
 

Using Evidence 
to Connect 

People’s Impact 
on the Past and 

Present 
 

CQ 
How do the 

actions of people 
in the past 

influence us 
today? 

 

Democratic 
Principles and 

Values 
 

CQ 
How do American 

ideas such as 
liberty, freedom, 

justice and equality 
influence how and 
why people make a 

difference in 
society? 
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Grade 2 Social Studies Outline 
(Year-long Compelling Question: What does it mean to make a difference in society? 

Note: Addressed in Unit 3 Taking Informed Action) 
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Unit 
Name/Themes 

Potential Compelling 

Questions 

Content 
(lead to disciplines and to focus questions) 

 

Pacing 

Unit 1   
Perspectives and 

Diversity in Our 

World 

Why do people have 

different views about what 

is good for my 

community? 

 

-Explore different methods used by individuals and 

groups to address problems in the school (e.g., vote, 

communicate with peers, present at meetings) and 

community (e.g., vote, write letters, march, join 

organizations, donate money, teach, protest) 

-Explore different ways students can make a difference 

in their community 

 

August-
October 

 

Unit 2 
Using Evidence to 

Connect People’s 

Impact on the Past 

and Present 

 

How do the actions of 

people in the past 

influence us today? 

 

 

 

 

-Distinguish between the past, present and future time 

-Analyze why we remember some individuals and 

groups in the past and not others 

-Identify different types of sources of information about 

individuals and groups who make a difference in society 

-Analyze how people and groups in the present are 

influenced by the actions and beliefs of people and 

groups in the past  

 

 

November-
February 

Unit 3 
Democratic 

Principles and 

Values 
 
 
 
 

 

How do American ideas 

such as liberty, freedom, 

justice and equality 

influence how and why 

people make a difference 

in society.  

 

-Identify how the beliefs and actions of people and 

groups who have made a difference through their 

commitment to the democratic values of equality, 

justice, individual rights, and the common good 

-Examine the lives of people who have promoted the 

common good including issues of equality, justice and 

the rights of the individuals 

 

March-June 
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Ledyard Public Schools 
Social Studies Curriculum  

Grade 2 
Making a Difference 

 

 
 

 

 

 
 
 

The focus in grade two is Making a Difference.  Students will engage in the 
study of how people both past and present have made a difference in their 
community, country, and world. Students will explore how and what we 
decide to remember about the past including understanding democratic 
principles and values.  A year-long compelling question will focus on: What 
does it mean to make a difference in society? 

 

 
 

 
 

Students in grade two will engage in activities that promote the 
development of research, reading, writing, speaking and listening as part of 
the inquiry process.  Students will explore history, geography, civics and 
economics through multiple perspectives and viewpoints.  Students will 
explore the principles of democracy and methods of participation in society. 
Finally, students will be expected to communicate their understandings in a 
variety of ways, and contemplate their civic action. 

 

I. Description and Purpose of the Course 

II. Academic Expectations 
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LPS Social Studies Curriculum Unit One 
Grade Level: 2 

Unit Title: Perspectives and Diversity in Our World 
A Study of  Points of View 

Timeline: August-October 
Unit Overview/Grade 2 Content:  In this unit of study, students will gain knowledge about members of the 
Ledyard community. Students will discuss community members’ points of view about important local issues 
and how these views are different. Students will use this information to determine the influence of these roles 
and voices in the community. Students will also explore how their point of view and voice can influence the 
Ledyard community. 

Theme 

Perspectives and Diversity in Our World 
 Ways in which our school and community are diverse 
 Different roles played by members of our community 

Essential Unit 
Vocabulary 

community, diverse, influence, opinion, point of view, roles, rules, views, voice  
 

Year-long Compelling Question: What does it mean to make a difference in society? 

 
Compelling Question 

Why do people have different views about what is good for a community? 
 

Supporting Questions 
What are the different roles people play in our community and how do those roles influence what people 

believe?  
How do we have a voice in our community? 

                                             Dimension 1: Developing Questions and Planning Inquiries 
Students are expected to look at an issue through a variety of perspectives using inquiry created by 

themselves and/or the teachers 

Priority Standard   
INQ K-2.1 Explain why the compelling question is important to the student. 
 
Supporting Standard  
INQ K-2.4 Make connections between the supporting questions and the compelling questions. 
INQ K-2.5 Determine the kinds of sources that will be helpful in answering compelling questions and supporting questions.  
 
Connecticut Core Standards   
CCSS.ELA‐Literacy RI.2.1, W.2.7, SL.2.1 
 
Academic Vocabulary:  questioning, opinion, explanation, point of view 

Staging the Question 

1. Students will participate in a See, Think, Wonder activity using the following 
image of the Ledyard Mayor  

               Note: See, Think, Wonder can be done individually, small group or whole class 
 

2. Introduce the Compelling Question 

https://drive.google.com/file/d/1lABLOBz42MElN7efUO_8Dc9ySVqcCms7/view?ts=5a5e1d8d&pli=1
https://drive.google.com/file/d/1AffF1sCbmhHGll2EGPVTEVTxUBy82P4c/view?ts=5a5e1852&pli=1


 

                                                                                   2                        approved by Instructional Council May 2018         
 

Dimension 2: Applying Disciplinary Concepts and Tools 
Students are expected to learn about history through a multi‐disciplinary approach that includes civics, 

economics, and geography. These disciplinary ideas are the lenses students use in their guided 
inquiries that lead to deep and enduring understandings. 

 
Dimension 3: Using Evidence 

Students are expected to use evidence from a variety of credible sources. 
Priority Standards: 
CIV 2.1 Describe how communities work to accomplish common tasks, establish responsibilities and fulfill roles 
of authority.  
CIV 2.7 Describe how people have tried to improve their communities. 
INQ K-2.6 Gather relevant information from one or two sources while using the origin and structure to guide the 
selection. 
 
Supporting Standards 
CIV 2.6 Identify and explain how rules function in public (classroom and school) settings. 
HIS 2.4 Explain perspectives of people on the past to those of people in the present. 
INQ K-2.7 Evaluate a source by distinguishing between fact or opinion. 
 
CT Core Standards 
CCSS.ELA.‐Literacy RI. 2.1-10, W.2.1-2 & 7-10, SL.2.1, L.2.1-3 
 
Academic Vocabulary: opinion, shared research, gather, sources, evidence, clarify 
 

Key Content to be 
Addressed 

 

-exploring different methods used by individuals and groups to address problems 

in the school (e.g., vote, communicate with peers, present at meetings) (S1, S2) 

-exploring different methods used by individuals and groups to address problems 

in the community (e.g., vote, write letters, march, join organizations, donate money, 

teach, protest) (S2) 

-exploring different ways students can make a difference in their community (S1, 

S2) 

Supporting Question #1 
What are the different roles people play in our community and how do those roles influence what people 

believe?  
 

Formative Assessment 

Students will complete a google slide presentation including 
 one community member 
 what his or her role is in the community 
 how his or her role impacts the community 

Note: Students can complete the graphic organizer to assist them with their 
presentation.  
Link to Graphic Organizer    

Featured Sources 
(Note: Have 2-3 guest 
speakers in addition to 

videos) 

Source A: Principal, Assistant Superintendent or Superintendent of Ledyard Public 
Schools  
Source B: Student(s) from Ledyard High School 
Source C: Member of Police Department and or Fire Department  
Source D: Mayor of Ledyard  

https://drive.google.com/file/d/1akz2ct25BvqQY81W0JpV7EMpnkLXHiRu/view?ts=5a5e133e
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Source E: VNA Nurse  
Source F: Navy Liaison  
Source G: Local Business Owner such as Holdridges or Holmburgs  
Source H: Mashantucket Pequot Tribal Member 
Link to Sources 
 
Book Sources: 
Source A: What Does the Principal Do? by Rita Kidde 
Source B: What Does a Mayor Do? by David Jakubiak 
Source E: Super-Boss-Intendent Where the Journey Begins by Tawana Grover 
 

Extension:  
Additional Sources 

 
Source A: https://jr.brainpop.com/socialstudies/communities/communityhelpers/ 
Source B: If I was the Mayor by Lauren Howell 
 

 
Supporting Question #2 

How do we have a voice in our community? 
 

Formative Assessment 

 
Students will complete a poster sharing 3-5 ideas about one of the community 
member’s presentation. 
 

Featured Sources 
(Note: Have 2-3 guest 
speakers in addition to 

videos) 

Source A: Principal, Assistant Superintendent or Superintendent of Ledyard 
Public Schools  
Source B: Student(s) from Ledyard High School 
Source C: Member of Police Department and or Fire Department  
Source D: Mayor of Ledyard  
Source E: VNA Nurse  
Source F: Navy Liaison  
Source G: Local Business Owner such as Holdridges or Holmburgs  
Source H: Mashantucket Pequot Tribal Member 
Link to Sources 
 
Book Sources: 
Source A: Drum Dream Girl by Margarita Engle 
Source B: Hands Around the Library by Karen Leggett Abouraya 
Source C: City Green by DyAnne DiSalvo 
 

Extension:  
Additional Sources 

 
TBD 
 
 

https://docs.google.com/document/d/1-KIrJWqZXIcWtd1KymDQ3tE1kfjUBfcUdk91K75tc6E/edit
https://jr.brainpop.com/socialstudies/communities/communityhelpers/
https://docs.google.com/document/d/1-KIrJWqZXIcWtd1KymDQ3tE1kfjUBfcUdk91K75tc6E/edit
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Dimension 4: Communicating Conclusions and Taking Informed Action 

Students are expected to take informed action, whenever possible, to communicate conclusions linked to 

the compelling question(s) 

Priority Standards 
INQ K-2.11 if construction explanations using correct sequence and relevant information. 
INQ K-2.14 Ask and answer questions about explanations. 
INQ K-2.16 Identify ways to take action to help address local, regional and global problems.  
INQ K-2.17 Use listening consensus building and voting procedures to decide on and take actions in their 
classrooms. 
 
CT Core Standards 
CCSS.ELA.‐Literacy RI.2.1-10, W.2.1-2 & 7-10, SL.2.1, L.2.1-3 
 
Academic Vocabulary: opinion, explanation, collaborative conversations, evidence, claims 

Summative Assessment  
and  

Taking  
Informed 

 Action 
 
 

Summative Assessment  
As a whole group, the class will determine an issue affecting their community 
today. In small groups, students will take the role of a community member and 
will provide their point of view on the issue.  
Note: Students could create posters, newscast, or skit. 
 
Taking Informed Action 

Students will write a letter to the appropriate community member where they will 

provide their own point of view on the same issue from the summative assessment. 

 
Additional  Resources  

 
 

 
TBD 
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LPS Social Studies Curriculum Unit Two 
Grade Level: 2 

Unit Title: Using Evidence to Connect People’s Impact on the Past and the Present 
A Study of Influential People 

Timeline: November-February 
Unit Overview/Grade 2 Content:  In this unit of study, students will explore the impacts of people on the past 
and present. Students will explain how their life is different because of these historical figures. Students will 
also evaluate how technology, including social media, has changed how we communicate, learn and share our 
points of view. 

Theme 

Using Evidence to Connect People’s Impact on the Past and the Present 
 Connections between the actions of people and groups in the past and the 

possible influence on today 
 Types of actions of people and groups in the past are similar to, and different 

from, actions taken today 
Essential Unit 

Vocabulary 
 

 
activist, boycott, equality, environmentalist, freedom, heroic, history, influential, protest 
 

Year-long Compelling Question: What does it mean to make a difference in society? 

 
  Compelling Question 

How do the actions of people in the past influence us today? 
 

Supporting Questions 
How has my life at school, at home and in my town been affected by the actions of people and groups in the 

past? 
How has technology impacted the way people can make a change today? 

 

                                             Dimension 1: Developing Questions and Planning Inquiries 
Students are expected to look at an issue through a variety of perspectives using inquiry created by 

themselves and the teachers 

Priority Standard   

INQ K-2.1 Explain why the compelling question is important to the student. 
 
Supporting Standard  

INQ K-2.4 Make connections between the supporting questions and the compelling questions. 
INQ K-2.5 Determine the kinds of sources that will be helpful in answering compelling questions and 
supporting questions. 
 
Connecticut Core Standards   

CCSS.ELA‐Literacy RI.2.1, W.2.7, SL.2.1 
 
Academic Vocabulary:  questioning, opinion, explanation, point of view 

Staging the 
Question 

 

1. Participate in a gallery walk using the following images: (Teachers may select 
which images to use)  
Images for Gallery Walk 

2. As a whole group, have discussions about what observations or questions 
students had during the gallery walk. 

3. Introduce the compelling question. 

https://drive.google.com/open?id=13kcT2vvdMWP4ADP-M3g1hSiPrP80o-f1
https://drive.google.com/drive/folders/1bgkznZAWNLr5JO4Y_azrGXCjwr30PE0b?usp=sharing
https://drive.google.com/drive/folders/1bgkznZAWNLr5JO4Y_azrGXCjwr30PE0b?usp=sharing


 

                                                                                             6                     approved by Instructional Council May 2018 
 

Dimension 2: Applying Disciplinary Concepts and Tools 
Students are expected to learn about history through a multi‐disciplinary approach that includes 

civics, economics, and geography. These disciplinary ideas are the lenses students use in their guided 
inquiries that lead to deep and enduring understandings. 

 
Dimension 3: Using Evidence 

Students are expected to use evidence from a variety of credible sources. 
Priority Standards:  
HIST 2.2 Compare life in the past to life today. 
HIST 2.3 Generate questions about individuals and groups who have shaped a significant historical change. 
INQ K-2. Gather relevant information from one or two sources while using the origin and structure to guide the 
selection. 
 
Supporting Standards 
INQ K-2 Evaluate a source by distinguishing between fact or opinion. 
 
CT Core Standards 
CCSS.ELA.‐Literacy RI. 2.1-10, W.2.1-2 & 7-10, SL.2.1, L.2.1-3 
 
Academic Vocabulary: opinion, shared research, gather, sources, evidence, clarify 

Key Content to be 
Addressed 

 

-distinguishing between the past, present and future time (S1, S2) 

-analyzing why we remember some individuals and groups in the past and not 

others (S1) 

-identifying different types of sources about individuals and groups who make a 

difference in society (S1, S2) 

-analyzing how people and groups in the present are influenced by the actions and 

beliefs of people and groups in the past (S1) 

Supporting Question #1 
How is my life at school, at home and in my town been affected by the actions of people and groups in the past? 

Formative Assessment 

Students will write 2-3 sentences about one of the historic figures’ (Rose Parks, 
Ruby Bridges, MLK, Malala, Iqbal or another figure) hopes for a better community. 
Students will then write 2-3 sentences about how that figures’ hope impacted their 
own community. Students will use the graphic organizer for their responses. 

Featured Sources 
Note: If students are 

studying additional historical 
figures, teachers will need to 
assist students with finding 

appropriate primary 
resources. 

Video Sources 
Source A: Rosa Parks (Brainpopjr) 
Source B: Martin Luther King, Jr. (Brainpopjr) 
Source E: Ruby Bridges (Schloastic) 
Source C: Malala Yousafzai (video within Pebble Go) Note: Teachers must be 
signed in to Pebble Go to print or project text or for students to read 
independently. 
 
Book Sources 
Source A: Rosa by Nikki Giovanni or any other book about Rosa Parks 
Source B: A Picture Book of Martin Luther King Jr. by David A. Adler 
Source C: The Story of Ruby Bridges by Robert Coles 
Source D: Malala Yousafzai (Pebble Go) Note: Teachers must be signed in to 

https://drive.google.com/drive/folders/1wkUKRHAEo3IFTmBP2I7hdSCoW8FLpW0w
https://jr.brainpop.com/socialstudies/biographies/rosaparks/
https://jr.brainpop.com/socialstudies/biographies/martinlutherkingjr/
http://teacher.scholastic.com/activities/ruby-bridges/ruby-bridges-for-kids.htm
https://www.pebblego.com/modules/3/articles/8637
https://www.pebblego.com/modules/3/articles/8637
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 make a change? 

Pebble Go to print or project text or for students to read independently. 
Source E:  Malala’s Magic Pencil by Malala Yousafzai 
Source F:  Clara Barton (Pebble Go/Humanitarian) 
Source G: One Plastic Bag: Isatou Ceesay and the Recycling Women of the Gambia by 
Miranda Paul Note: Source F should be used a Shared Reading experience prior to 
students learning about Steven Chu in Source F. 
Source H: Steven Chu (Pebble Go/Environmentalist) 
Note: Reference bios of the Historical Figures as needed. 

Extension:  
Additional Sources 

Source A: Link to Video MLK Scholastic News (Month of January) 
Source B: Link to Video Rosa Parks Scholastic News (Month of February 2016) 
Source C: Malala Yousafzai (Search for her once in Brainpop) 
Source D: Malala: A Hero for All by Shana Corey  
Source E: Malala, a Brave Girl from Pakistan/Iqbal, a Brave Boy from Pakistan: Two 
Stories of Bravery by Jeanette Winter 
Source E:  Who Is Malala Yousafzai? by Dinah Brown 
Source F: Through My Eyes by Ruby Bridges  
Source G: Brave Clara Barton by Frank Murphy 
Source H: Who was Clara Barton by Stephanie Spinner  

Supporting Question #2 
How has technology impacted the way people can make a change today? 

Formative Assessment 

Students will “Tweet” or “Instagram” from the point of view of one of the historical 
figures. 
Tweet and Instagram Documents 

Featured Sources 

Source A:  Then and Now: A Journey through History of Machines by Santiago 
Beascoa 
Source B: How Has Technology Changed in the Classroom Video 
Source C: The Evolution of Technology Video 

Extension:  
Additional Sources 

 
Source A: Ellen Introduces Kids to the Technology of Yesterday  
 

Dimension 4: Communicating Conclusions and Taking Informed Action 

Students are expected to take informed action, whenever possible, to communicate conclusions linked to 

the compelling question(s) 

Priority Standards  
INQ K-2.11 Construct explanations using correct sequence and relevant information. 
INQ K-2.14 Ask and answer questions about explanations. 
INQ K-2.17 Use listening consensus building and voting procedures to decide on and take actions in their 
classrooms. 
 
CT Core Standards 
CCSS.ELA.‐Literacy RI.2.1-10, W.2.1-2 & 7-10, SL.2.1, L.2.1-3 
 
Academic Vocabulary: opinion, explanation, collaborative conversations, evidence, claims 
 

https://www.pebblego.com/modules/3/articles/3188
https://www.pebblego.com/modules/3/categories/8929/articles/8891
https://drive.google.com/open?id=1Q7x2u92mShUZQMSkpC9OgR5BDlinFs318-pf1l3RONg
http://sni.scholastic.com/SN2/01_02_18_SN2/
http://sni.scholastic.com/SN2/02_04_16_SN2
http://www.brainpop.com/
https://drive.google.com/drive/folders/1IOLr_2MI94jssdCdEBKwBVmwvK9tYj6_
https://www.youtube.com/watch?v=nzQxS8ysto0
https://www.youtube.com/watch?v=NoX6mOg2EZQ
https://www.youtube.com/watch?v=3CMS9xnBRkc
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Summative Assessment  
and  

Taking  
Informed 

 Action 
 

 

Summative Assessment 
In groups of 3, students will record a short video in which students will take on 
the role of one of the historic figures. Recordings will include: 

 2-3 actions the historic figure made (cause) 
 2-3 ways those actions impact their life today (effect) 

Note: Students may use notes to assist them with their video. 
Taking Informed Action 

NA 

 
Additional  Resources  
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LPS Social Studies Curriculum Unit Three 
Grade Level: 2 

Unit Title: Democratic Principles and Values 
A Study of Using Your American Freedom to Make a Difference  

Timeline:  March-June 
Unit Overview/Grade 2 Content:  In this unit of study, students will gain knowledge of what it means to be 
free.  Students will use this knowledge to explain core American values and why they are important.  They 
will use this information to determine how to make a difference in society.  Finally, through informed action, 
students will answer the year-long compelling question: What does it mean to make a difference in society? 

Theme 

Democratic Principles and Values 
 American democratic principles and values such as liberty, freedom, justice 

and equality 
 American democratic principles and values and how these influence how and 

why people make a difference in society 

Essential Unit 
Vocabulary 

 

democracy, democratic, equality, freedom, government, justice, liberty,  principles, 
values 
 
 

Year-long Compelling Question: What does it mean to make a difference in society? 

  

 Compelling Question 

How do American ideas such as liberty, freedom, justice and equality influence how and why people 

make a difference in society? 

 

Supporting Questions 
What does it mean to be free and what responsibilities come with being free? 

What are values and how can I show them? 
How can a second grader make a difference in society? 

                                             Dimension 1: Developing Questions and Planning Inquiries 
Students are expected to look at an issue through a variety of perspectives using inquiry created by 

themselves and the teachers 

Priority Standard   
INQ K-2.1 Explain why the compelling question is important to the student. 
 
Supporting Standard  
INQ K-2.4 Make connections between the supporting questions and the compelling questions. 
INQ K-2.5 Determine the kinds of sources that will be helpful in answering compelling questions and supporting 
questions. 
 
Connecticut Core Standards   
CCSS.ELA‐Literacy RI.2.1, W.2.7, SL.2.1 
 
Academic Vocabulary:  questioning, opinion, explanation, point of view 

Staging the Question 
 

 
1. Students will participate in Ask 5, Ask a Few More using the following image: 

Link to Image  
 

2. Introduce the compelling question. 

https://drive.google.com/open?id=1Vb28AioN028X5rKIc5LTsIfvViLtcYrL
https://drive.google.com/drive/folders/1yQWh4Tcko3pKrsVPwECrs_eRueoOs9JM
https://drive.google.com/drive/folders/1yQWh4Tcko3pKrsVPwECrs_eRueoOs9JM
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Dimension 2: Applying Disciplinary Concepts and Tools 
Students are expected to learn about history through a multi‐disciplinary approach that includes 

civics, economics, and geography. These disciplinary ideas are the lenses students use in their guided 
inquiries that lead to deep and enduring understandings. 

 
Dimension 3: Using Evidence 

Students are expected to use evidence from a variety of credible sources. 
Priority Standards:  
CIV 2.3 Describe democratic principles such as equality, fairness and respect for legitimate authority and rules. 
CIC 2.4 Compare their own point of view with others’ perspectives. 
INQ K-2.6 Gather relevant information from one or two sources while using the origin and structure to guide the 
selection. 
 
Supporting Standards 
CIV 2.2 Follow agreed upon rules for discussion while listening attentively to others when addressing ideas and 
making decisions as a group. 
INQ K-2.7 Evaluate a source by distinguishing between fact or opinion. 
 
CT Core Standards 
CCSS.ELA.‐Literacy RI. 2.1-10, W.2.1-2 & 7-10, SL.2.1, L.2.1-3 
 
Academic Vocabulary: opinion, shared research, gather, sources, evidence, clarify 

Key Content to be 
Addressed 

 

-identifying how the beliefs and actions of people and groups who have made a 

difference through their commitment to the democratic values of equality, justice, 

individual rights, and the common good (S1,2) 

-examining the lives of people who have promoted the common good including the 

issues of equality, justice and the rights of the individuals (S1,2) 

-exploring the different ways students can make a difference in their community 

(S3) 

 
Supporting Question #1 

 
What does it mean to be free and what responsibilities come with being free? 

 

Formative Assessment 

Students will work in small groups (3-4) to sort images and vocabulary words 
(equality, freedom, justice, liberty). Each student will then select one of the images 
with matching vocabulary to create a newspaper article for The Colonel Times. 
Criteria for the newspaper article includes: image, vocabulary word and brief 
explanation of why the image represents the vocabulary word. At the end, students 
will present their article to the class. Extension: Class newspaper could be created.  

Featured Sources 

Source A: National Geographic Readers: Sonia Sotomayor by Barbara Kramer 
Source B: Sonia Sotomayor: A Judge Grows in the Bronx by Jonah Winter   
Source C: Of Thee I Sing: A Letter to My Daughters by Barack Obama 
Source D: Ruth Bader Ginsburg: The Case of R.B.G. vs. Inequality by Jonah Winter 
Source E: What Makes An Awesome Leader video 

Extension:  
Additional Sources 

 
 
TBD 
 
 
 
 

https://drive.google.com/drive/folders/14yEUmWmvu_v3KuDDuf-f5JMoL4nG9hrB
https://www.amazon.com/s/ref=dp_byline_sr_book_1?ie=UTF8&text=Barbara+Kramer&search-alias=books&field-author=Barbara+Kramer&sort=relevancerank
https://www.amazon.com/s/ref=dp_byline_sr_book_1?ie=UTF8&text=Jonah+Winter&search-alias=books&field-author=Jonah+Winter&sort=relevancerank
https://www.youtube.com/watch?v=KdL4o7wU0CQ&index=1&list=PLzvRx_johoA-YabI6FWcU-jL6nKA1Um-t
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Supporting Question #2 

 
What are values and how can I show them? 

 

Formative Assessment 

Students will be given one of the following values: honesty, respect, responsibility, 
courage, leadership. Students will use Pebble Go resource, Being a Good Citizen, to 
learn more about their chosen value. Students will then create a Google Slide that 
will include a definition of their value and a scenario demonstrating their value.  
Notes: 

 Students may also choose to add an image to their slide. 
 Teachers and students can print slides to create a class book to use with 

students the following year. 
 

Featured Sources 

Source A: Sheila Rae, The Brave by Kevin Henkes 
Source B: Ruthie and the (Not So) Teeny Tiny Lie by Laura Rankin  
Source C: Images that focus on Value using Primary Source Analysis Tool 
Note: Teachers may choose to select which image or images to use for this 
activity. 

Extension:  
Additional Sources 

Source A: Brave Irene by William Steig (storylineonline.net) 

Supporting Question #3 
 

How can a second grader make a difference in society? 
 

Formative Assessment 

Using the experience of the carousel brainstorm, students will choose and explain a 
way in which he or she would like to make a difference in society. Using script or 
notecards, students will share out their thinking. 

Featured Sources 

Source A: A Pep Talk from Kid President to You (Stop at 2:37) 
Source B: Citizenship (Brainpopjr) 
Source C:  Giant Steps to Change the World by Spike Lee 
Source D: Bank of Images Note: Carousel Brainstorming 

Extension:  
Additional Sources 

 
TBD 

https://www.pebblego.com/modules/5/categories/5008
https://drive.google.com/drive/folders/1_wFS2hnLc-oj784zc06yZDfXfWe4eeGz
http://www.loc.gov/teachers/usingprimarysources/resources/Primary_Source_Analysis_Tool.pdf
https://drive.google.com/open?id=1tEOIKatAllpZpvLLzDUNJ4xwoR-RNXrC
https://www.youtube.com/watch?v=l-gQLqv9f4o&list=PLAP-GCgBucFnuYfJ4z-EDunmM65NkMfdG
https://jr.brainpop.com/socialstudies/citizenship/rightsandresponsibilities/
https://drive.google.com/open?id=1PPWUHWJSsCGK4smASWCvD28s0wHBn8jh
https://drive.google.com/open?id=1w-hbf3CnPiTZGqvr2NnaJWStX8rRWqpQ
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End of Year Compelling Question Activity 
(Note: This will include collaboration with the High School Civics in Action students.) 

 
Step 1: Using the formative assessment from supporting question 3, students will create an individual action 
plan (options are differentiated) in which they describe the steps required to complete their “Making a 
Difference in Society” task. 
 
Step 2: Students will create an invitation that describes his or her task and will ask for others to join in and carry 
out the task. 
 
Step 3: Students will bring home a letter which will explain the how families could support the student in 
carrying out the task. Note: Teachers may choose to personalize their own letter home to families. 
 
Step 4: Students will share his or her action plan or experience of carrying out the task. 
 
Note: For any student that is unable to carry out his or her task, teachers can help to determine an alternative 
way to make a difference (i.e, pick up trash at school, help the custodian, etc…). 
 

 

Dimension 4: Communicating Conclusions and Taking Informed Action 

Students are expected to take informed action, whenever possible, to communicate conclusions linked to 

the compelling question(s) 

Priority Standards  
INQ K-2.10 Construct an argument with reasons. 
INQ K-2.13 Ask and answer questions about arguments. 
 
Supporting Standards 
INQ K-2.12 Present a summary of an argument using print, oral and digital technologies. 
INQ K-2.17 Use listening, consensus building, and voting procedures to decide on and take actions in their 
classrooms. 
 
CT Core Standards 
CCSS.ELA.‐Literacy RI.2.1-10, W.2.1-2 & 7-10, SL.2.1, L.2.1-3 
 
Academic Vocabulary: opinion, explanation, collaborative conversations, evidence, claims 
 

Summative Assessment  
and  

Taking  
Informed 

 Action 

See End of Year Compelling Question Activity 
 

 
Additional  Resources  

 

 
TBD 

https://drive.google.com/open?id=1YmHu8o1K0tjZ2ch-R72SIEoJDsi5sF7P
https://drive.google.com/open?id=1YmHu8o1K0tjZ2ch-R72SIEoJDsi5sF7P
https://drive.google.com/open?id=1UdUf0slowQQtIXPHBOdXt28ujff4qtZF
https://drive.google.com/open?id=1Y4OY-5Gw4BXiEVbkrLoyEOINCqaxGdBTPQZWlv-zDu8
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